Puerto Rico (P.R.) was under the Spanish colonial rule for more than 400 years (1493 -1898 Erman, 2008) and has subsequently remained a territory of the United States (U.S.) for more than a century. Although ostensibly self-governing, P.R. has had a colonial relationship with the U.S. and the Supreme Court has reinforced the sovereign power of the U.S. over P.R. (e.g., Commonwealth of Puerto Rico v. Sanchez Valle et al., 2015) . The colonial relationship was further underscored in the lack of adequate and timely response following Huricanne Maria in P.R., in comparison to temporally close hurricanes (Levenson, 2017) . In addition, the inflammatory rhetoric by some political leaders in response to the hurricane (e.g., Donald Trump tweeting that Puerto Ricans want "everything done for them") reinforced oppressive and discriminatory messages (Cillizza, 2017) . For Puerto Ricans, the colonial relationship and stereotypic portrayal of residents in the media shapes their understanding of themselves and their social opportunities (Morris, 1995) .
In modern day P.R., the colonial experience plays an integral part on Puerto Ricans' everyday life, belief systems and behaviors (Varus-Díaz & Serrano-García, 2003) . For example, although the concept of race is different in P.R. than the U.S., the U.S. Census (which assesses Puerto Rican individuals living in the U.S. and in P.R.) collects information on ethnicity and race using a categorical strategy. The systematic categorization of race imposes preestablished race parameters and dismisses the concept of colorism commonly experienced by colonized individuals (Hunter, 2013) . Consequently, in 2010, 76% of the population in P.R. reported being White, becoming one of the "whitest" territories in the U.S. (U.S. Census Bureau, 2010) . Island-dwelling Puerto Ricans are considerably more likely to consider themselves "White" than Puerto Ricans living in the U.S. (Landale & Oropesa, 2002) . Researchers have interpreted the "Whitening" of Puerto Ricans as the psychological consequence of the colonial experience, characterized by internalized racism and an attempt to "Americanize" (López, 2008a; Varas-Díaz & Serrano-García, 2003) .
The value placed on American culture by Puerto Ricans can be conceptualized within the colonial mentality framework, defined as the psychological process of internalized oppression where individuals from colonized countries place highest value on characteristics associated with the colonizer and view characteristics of one's culture as inferior (David & Okazaki, 2006) . While colonization speaks more of the systems that impact the colonizer and the colonized, colonial mentality addresses the psychological processes stemming from colonization. Within the colonial mentality framework, cultural stress is a product of colonial mentality, even for those who have never immigrated (David & Nadal, 2013) . The empirical literature on the effects of colonial mentality on Puerto Ricans' well-being is scant, yet parallels can be drawn to the case of Filipinos because they share overlapping colonization histories. Specifically, both P.R. and the Philippines were under U.S. sovereignty beginning in 1898, though the Philippines gained independence in 1946 (Go, 2008) . Among Filipinos and Filipino Americans, facets of colonial mentality include sense of inferiority and shame for being Filipino, discrimination against less westernized Filipinos, and acceptance of modern oppression (David & Nadal, 2013) . Evidence suggests negative psychological consequences of colonial mentality for Filipino Americans, including poor mental health and psychological well-being (David, 2008) . Overall, the role colonial history plays in the shaping of customs, values, self-concept, and identity of Filipino and Filipino Americans suggests that the cultural stress experienced as a result of colonization should be considered in research with individuals living in similar contexts. For that reason, the current study seeks to address gaps in the research literature by being the first to examine the relations between cultural stress, ethnic identity, and self-concept among adolescents living in P.R.
Ethnic Identity Among Puerto Ricans
Ethnic identity, broadly defined as the degree to which an individual feels as if they are a part of an ethnic group, is considered one of the components of an individual's self-concept (for a review, see Phinney & Ong, 2007) . Three distinct components comprise ethnic identity, including the degree in which individuals (a) have explored issues regarding their ethnicity (i.e., exploration), (b) have resolved what their ethnicity means to them (i.e., resolution), and (c) feel positively or negatively about their ethnic group membership (i.e., affirmation; Umaña-Taylor & Guimond, 2012). A handful of research studies have focused on examining ethnic identity among Puerto Ricans living in the U.S., with emphasis on adults (Lorenzo-Hernandez & Ouellette, 1998; López, 2008b; Sanchez, 2013) . Specifically, positive associations between ethnic identity and self-esteem were found among Puerto Rican women (López, 2008b) and first-and second-generation immigrants (Lorenzo-Hernandez & Oullette, 1998) . The positive relation between ethnic identity and self-esteem among Puerto Ricans might be explained by the larger literature suggesting that ethnic identity can facilitate individuals' abilities to cope with culture-related stressors and consequently enhance their selfesteem (Neblett, Rivas-Drake, & Umaña-Taylor, 2012; RivasDrake et al., 2014; Umaña-Taylor, Vargas-Chanes, Garcia, & Gonzales-Backen, 2008) . Only two studies, to our knowledge, have looked at ethnic identity among Puerto Rican children specifically; the first dated back 37 years (Giles, Llado, McKirnan, & Taylor, 1979) and the second is a qualitative investigation of identity (Mazak, 2012) . Giles and colleagues (1979) found that adolescents in P.R. reported that their identity was mainly shaped by religion, skin color, language, and political affiliation and not to a specific cultural group membership. The qualitative study revealed that Puerto Rican adolescents did not believe that bilingual proficiency was important in ethnic identity development; rather, bilingual proficiency was more important for educational and employment purposes (Mazak, 2012) . Despite the advances made on ethnic identity research among Puerto Ricans, there is a still a dearth of studies focusing on youth living in Puerto Rico.
Ethnic Identity and Self-Concept Among Latinos
In a meta-analysis of racial and ethnic identity studies, Smith and Silva (2011) found that ethnic identity was associated with higher levels of self-esteem, a central part of self-concept. Selfconcept is defined as the overarching perception of the self, the way in which individuals evaluate themselves in many different facets, including socially, interpersonally, academically, behaviorally, and physically (Preckel, Niepel, Schneider, & Brunner, 2013) . Self-concept among Latino youth has been found to be related to psychosocial quality of life (Wallander et al., 2009) , decreased depressive symptoms, and positive adjustment (RoblesPiña, DeFrance, & Cox, 2008) . Ethnic identity is believed to be central in self-concept and self-esteem development among Latinos (Caravazos-Rehg & DeLucia-Waack, 2009; Clark & Flores, 2001) . Researchers have argued that for ethnic minority children, positive self-concept works as a buffer against negative psychological experiences (Smith & Silva, 2011) . A possible explanation is that as children try to assimilate to another culture, aspects of self that are more stable provide a solid foundation to counteract the negative effects of race-based stressors (Schwartz et al., 2013) . In this way, the racial and ethnic characteristics (traits, customs and values) of many Latino children may be particularly salient because they provide stability in the foundation of self-concept (Umana-Taylor & Updegraff, 2007) . Umaña-Taylor and Guimond (2012) explained that the three ethnic identity components (i.e., exploration, resolution, affirmation) should be examined separately because for many, achieving and affirming ethnic identity does not necessarily mean a positive experience. For instance, two children might have resolved what being Puerto Rican means to them (i.e., resolution) and while one might feel proud of their heritage, the other child might feel ashamed because the extensive history of colonization has resulted in depreciation of their culture (i.e., affirmation).
Cultural Stress
Cultural stress is defined as the degree to which the individual feels distressed by the pressures of having to adapt to cultural norms and values outside of their own (Berry & Vedder, 2016) . Cultural stress, often referred to as acculturative stress, has been found to be associated with poor mental health, including withdrawn, somatic, anxious, and depressive symptoms in immigrant youth (Sirin, Ryce, Gupta, & Rogers-Sirin, 2013) . While cultural This document is copyrighted by the American Psychological Association or one of its allied publishers.
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stress has typically been studied in immigrant populations, David and Nadal (2013) argued that in countries with history of colonialism-like Puerto Rico and the Philippines-cultural stress and discrimination commonly occur in their native country. Ethnic denigration, a form of cultural stress, was found to affect ethnic identity and overall psychological well-being among Filipino immigrants before they migrated to the U.S. (David & Nadal, 2013) . In fact, Duarte and colleagues (2008) found that cultural stress was a predictor of psychiatric symptoms for Puerto Rican children living in P.R. and New York. The researchers added that Puerto Rican children living in P.R. experienced more cultural stress in comparison to those living in New York. Examined within the colonial relationship between the two countries, Duarte and colleagues (2008) explained that Puerto Ricans living on the island may perceive the process of integrating U.S. culture as distressing. Cultural stress may be more prominent in the island because Puerto Ricans living in the U.S. constitute the minority and have clearer delineations of U.S. values and cultural norms, while those living in P.R. have less information by which to create authentically "American" and "Puerto Rican" selves. Hence, given colonization, island-dwelling Puerto Ricans whom are more "Americanized," qualified by their English proficiency and lighter skin, might be less likely to experience cultural stress and discrimination from others. Furthermore, children in colonized P.R. may experience internalized oppression and feel more inferior and hold more negative views about themselves, consequently affecting their psychological well-being (David & Okazaki, 2006) . Evidence suggests that the cultural stress resulting from colonial mentality has psychological effects on adolescents in P.R. VarasDiaz and Serrano-Garcia (2003) found that Puerto Ricans commonly feel ashamed of their racial and ethnic identity and feel inferior about being Puerto Rican, particularly when they perceived that outsiders had negative perceptions of them (e.g., lazy, terrorists, uneducated, violent, etc.) The researchers dubbed it "The Puerto Rican experience" (p. 112) where Puerto Ricans felt negative emotions such as shame, anger, and disillusion, when describing their experience of self-image (e.g., self-concept). The "Puerto Rican experience" (p. 112; Varas-Diaz & Serrano-Garcia, 2003 ) is similar to the ethnic denigration (a form of cultural stress) observed in Filipinos and Filipino Americans (David & Nadal, 2013) . However, not all Puerto Ricans adolescents experience cultural stress despite the colonial history, and their diverse experiences might influence their ethnic identity development process. For instance, Umaña-Taylor and Guimond (2010) found that youth experiencing race-based stress were more likely to explore their ethnic identity in order to better understand their group membership. Taken together, we can infer that those experiencing high and low levels of cultural stress will differ in the degree to which their ethnic identity is salient and how it relates to their overall selfconcept.
Current Study
The present study examines ethnic identity, cultural stress, and self-concept among children living on the island of P.R. The project addresses a gap in the literature by being the first to quantitatively investigate the impact of ethnic identity and cultural stress on the self-concept of adolescents in P.R. We hypothesized that ethnic identity would be positively associated with self-concept; and cultural stress negatively associated with self-concept. We also investigated whether the influence of adolescents' ethnic identity on their self-concept is moderated by their level of cultural stress. We hypothesized that ethnic identity will be positively associated with self-concept but these associations will be moderated by an individual's degree of cultural stress. In other words, the degree to which an adolescent in P.R. has explored, resolved, and affirmed their ethnic identity will be related to how they view themselves in general (i.e., self-concept), yet this association might be dependent on their levels of cultural stress (e.g., ethnic denigration). Considering the exploratory nature of the study and the unique population, we examined these variables by gender because previous literature suggests that ethnic identity development and cultural stress differ between Latino males and females (Brown & Chu, 2012; Castillo et al., 2015; Crockett et al., 2007; UmanaTaylor, Gonzales-Backen, & Guimond, 2009) .
Method Participants
The sample of this study consisted of 187 adolescents who were part a larger project that evaluated the feasibility of implementing a depression prevention program by 7th grade public school teachers in the metropolitan area of P.R. (Saéz-Santiago, Rodríguez Ocasio, & Rodríguez Hernández, 2013). Adolescents were recruited from the first four junior high schools that participated in the larger study. All four public schools were part of the Department of Education of Puerto Rico and were located in the cities of San Juan, Guaynabo and Carolina. Data obtained from school directors showed that all four schools were generally underfunded and located within very low-income areas where drug use, peer aggression and community violence commonly occurred within the schools.
About 53% of the participants in this study were female. Participants' ages ranged from 11 to 14, with a mean age of 12.18 (SD ϭ .80). The majority of participants (83.6%) were residing in urban areas and their biological parents were divorced or separated (61.9%). Fathers were most likely to have completed high school (45.8%) or some college (39.6%) and to work in service/sales (47.5%) or technical (33.9%) positions. Mothers were mostly likely to have completed high school (36.6%) or some college (33.1%) and to have housewife (34.6%) or service/sales (32.7%) occupations. The mean number of family members living with adolescents was 3.35 (SD ϭ 1.28). Regarding race, 51.2% of the adolescents identified themselves as from Mixed origin, 23.8% as White, 15% as Black and 10% as Puerto Rican.
Procedure
The protocol of this study was approved by the institutional review boards at the University of Puerto Rico, Río Piedras Campus and at the Department of Education of Puerto Rico. Both the schools and the adolescents that participated in this study were recruited through convenience sampling. The study was introduced to participants in a large group format in their classrooms. To obtain parental consent, students brought home information about the study to parents to sign and return. About 43% of students returned both parental consent and assent forms and were included This document is copyrighted by the American Psychological Association or one of its allied publishers.
in the study. The instruments were administered in a group format in the schools during preestablished times assigned by the schools' administrators. Several members of the project, including the principal investigator, assisted the adolescents during the survey administration process. Students were compensated $5 for their time.
Measures
Self-concept. The Piers-Harris Children's Self-Concept Scale 2 (PHCSCS) was used to measure the adolescents' self-concept. This instrument consists of 60 items to be answered "yes" or "no." The assertions are answered according to what the adolescent liked or disliked about him or herself. The general score offers an index of self-concept and increasing values represent better self-concept. The PHCSCS has 6 subscales: behavior, intellectual and schools aspects, physical appearance and attributes, anxiety, popularity, and happiness and satisfaction. Higher scores in PHCSCS indicate higher self-concept. The reliability coefficient was estimated to be .94 (Piers & Herzberg, 2002) . This instrument has been used in P.R. showing good psychometric properties. Duarte and colleagues (2008) reported a Cronbach's alpha of .90 using a community sample of Puerto Rican adolescents. The current study yielded a similar Cronbach's alpha ϭ .91.
Ethnic identity. The Ethnic Identity Scale (EIS; Umaña-Taylor, Yazedjian, & Bámaca-Gómez, 2004) encompasses three subscales of ethnic identity: Exploration (7 items; ␣ ϭ .70), Resolution (4 items; ␣ ϭ .70), and Affirmation (6 items; ␣ ϭ .71). All subscales comprised of items answered via a 4-point Likert scale ('Does not describe me at all' to 'Describes me very well'). Ethnic identity exploration assesses the degree an individual have explores issues regarding their ethnicity (e.g., I have participated in activities that have taught me about my ethnicity); ethnic identity resolution assesses the degree to which an individual have resolved what their ethnicity means to them (e.g., I know what my ethnicity means to me); and ethnic identity affirmation assesses the degree to which an individual feels, either positively or negatively about their ethnicity (e.g., I feel negatively about my ethnicity-reverse scored). Higher scores for each subscale are indicative of high levels of exploration, resolution, and affirmation. Umaña-Taylor and colleagues (2004) has found the instrument to have good psychometric properties with ethnic minority adolescents, with alpha scores ranging from .84 to .89.
Cultural stress. Sixteen items (␣ ϭ .71) assessed different types of stress due to the acculturation process (e.g., You feel like you do not belong either in P.R. or in the U.S.; You have found it difficult to mix Puerto Rican/Latino culture and American culture; People have treated you badly because you are Puerto Rican/ Latino). Answer options were dichotomous, either "rarely/never" or "sometimes/often." This instrument has been previously used with community sample of Puerto Rican adolescents and yielded a Cronbach's alpha of .75 by Duarte and colleagues (2008) , which is similar to the one reported by this study.
Data Analysis Strategy
Preliminary and primary analyses were conducted separately for boys and girls. Means and standard deviation were calculated for all the interested variables. Pearson correlations were used to examine the relation between all variables. Six sets of hierarchical linear regressions were used to examine the relation between ethnic identity and cultural stress and self-concept. Each set of hierarchical linear regressions had a different component of ethnic identity as a main effect. At the first step, the main effect of each ethnic identity component (mean centered) and cultural stress (mean centered) were entered in order to estimate the amount of variance accounted by these variables individually. At the second step, the interaction term (mean centered) between the ethnic identity component and cultural stress was entered into the regression model (Baron & Kenny, 1986) . Results from these regression models allowed us to examine the degree the interaction term was significant, which indicated moderation effect between ethnic identity and self-concept.
Results

Preliminary Analyses
Independent samples t tests were conducted to compare differences in all independent variables between boys and girls. Our results showed that girls endorsed higher ethnic identity exploration, t (159) ϭ 2.38, p Ͻ .05, resolution, t (169) ϭ 2.06, p Ͻ .05, and self-concept, t (183) ϭ 2.25, p Ͻ .05, when compared to boys. However, ethnic identity affirmation and cultural stress were not statistically different between boys and girls. We also performed Pearson's correlations to assess the association between all predictor variables for boys and girls (see Table 1 ). For boys, ethnic identity exploration was positively associated with ethnic identity resolution, and cultural stress was negatively associated with ethnic identity affirmation and self-concept. For girls, ethnic identity exploration was positively associated with ethnic identity resolution. Ethnic identity exploration and ethnic identity resolution were This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
also associated with higher self-concept. Also, cultural stress was negatively associated with self-concept.
Primary Analyses
Six hierarchical regression models were conducted, three per gender, to test our hypotheses (see Table 2 ). Results are presented by gender.
Boys
Cultural stress was significantly negatively associated with boys' self-concept in all regression analyses, indicating that higher cultural stress was consistently associated with lower self-concept for boys. In the Ethnic Identity Affirmation and Resolution regression models, neither ethnic identity main effects nor the interaction term with cultural stress were significant. The Ethnic Identity Exploration analysis resulted in a significant interaction term, suggesting that cultural stress moderated the relation between ethnic identity exploration and self-concept. However, simple slopes indicated that although the slopes for high cultural stress and low cultural stress were significantly different from each other, neither were significantly different from zero, ␤ ϭ Ϫ.86, t (54) ϭ Ϫ1.89, ns, and ␤ ϭ .75, t(54) ϭ 1.92, ns, respectively.
Girls
For girls, Ethnic Identity Exploration and Resolution regression models each resulted in a significant moderation effect; the interaction between ethnic identity and cultural stress was significantly associated with self-concept. In the Exploration analysis, simple slopes analysis indicated that there is a positive association between ethnic identity-exploration and self-concept at high levels of cultural stress, ␤ ϭ 1.05, t (76) ϭ 3.51, p Ͻ .05, but this association was not present at low levels of cultural stress, ␤ ϭ .05, t (76) ϭ .32, p ϭ ns, (see Figure 1) . In the Resolution model, simple slopes analysis indicated that although there was a positive association between ethnic identity-resolution and self-concept at high levels of cultural stress, ␤ ϭ 1.80, t (76) ϭ 3.86, p Ͻ .001, this association was not significant at low levels of cultural stress, ␤ ϭ .04, t (76) ϭ .11, ns (see Figure 2) . Neither the main or interaction effects were significant for the Ethnic Identity Affirmation model.
Discussion
Our analyses suggested that relations between ethnic identity, cultural stress, and self-concept for youth living in P.R. differ by gender. Cultural stress is particularly important to the self-concept of boys living in P.R. but ethnic identity does not seem to play a significant role. The situation is more nuanced for girls living on the island in that cultural stress moderated the degree to which ethnic identity influenced self-concept. Among girls experiencing high cultural stress, exploration and resolution of ethnic identity was associated with higher ratings of self-concept. Interpretation and implications of findings will be further discussed.
Higher cultural stress was associated with lower self-concept among boys. Previous studies in the U.S. have shown that cultural stress is associated with a host of negative mental health outcomes (Sirin et al., 2013) . Our findings are consistent with previous research with island-dwelling Puerto Rican youth, in that cultural stress related to poorer psychological outcomes, even for those who have never migrated (Duarte et al., 2008) . Higher cultural stress negatively affected Puerto Rican children's self-concept possibly because of the feelings of inferiority and shame attached to "The Puerto Rican experience" stemming from colonization (p. 112; Varas-Diaz and Serrano-Garcia, 2003) . Conceptualized within the colonial mentality framework, it is possible that boys who have internalized oppression due to colonization feel inferior This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
and shame for being Puerto Rican and therefore have a poorer self-concept (David & Okazaki, 2006) . Next, we found that exploration and resolution aspects of ethnic identity were positively related to self-concept for girls, but these associations were moderated by cultural stress. In other words, the degree to which ethnic identity was related to self-concept differed between those with high cultural stress and low cultural stress. For girls experiencing high cultural stress, exploration about their ethnic identity and more resolution about what their ethnicity meant to them tended to have more positive self-concept. For girls with low levels of cultural stress, ethnic identity was not related to self-concept. Put simply, the way girls with no cultural stress felt about themselves as a whole was not influenced by their ethnic identity. Our findings are consistent with Umaña-Taylor and Guimond's (2010) studies in the U.S., which found that Latino youth who experienced more race-based stress were more likely to explore and resolve their ethnic identity than those who did not. One plausible explanation is that girls who experience high levels of cultural stress are forced to think about what it means to be Puerto Rican (i.e., ethnic identity) and how that related to how they view themselves in general (i.e., self-concept). Conversely, ethnic identity might be less salient for youth who do not experience cultural stress because they are less likely to answer questions about their culture. For Latinos in the U.S., who are considered a minority group within this context, ethnic identity seems to be central in the process of development of the self because of their minority status (Umana-Taylor & Updegraff, 2007) . Under the colonial mentality framework, it is possible that those in Puerto Rico who have not internalized oppression as a result of colonization experience less cultural stress; therefore, their ethnic identity is simply not as crucial a factor in their overall self-concept.
The diverse findings of ethnic identity between girls and boys in this study is consistent with previous research on gender differences among Latinos in the U.S. (Brown & Chu, 2012; UmanaTaylor et al., 2009) . Cultural socialization has been argued to be the primary factor explaining why girls tend to develop a stronger sense of ethnic identity than boys. In Latino culture, what is considered to be appropriate behaviors and roles are communicated to children from very early on (Castillo et al., 2015) . Girls and women are expected to carry on and maintain cultural traditions; therefore, aspects of ethnic identity might be more salient to them (Gil & Vazquez, 1996; Phinney, 1990) . In other words, the degree to which they feel Puerto Rican might be less relevant to how boys evaluate themselves in general (i.e., self-concept). Another possible reason for the observed gender differences in ethnic identity development might be because girls are more socially, emotionally, and cognitively mature than boys and thus able to start exploring their ethnic identities during adolescence (Moua, 2014; Umana-Taylor et al., 2009) . Considering that our sample comprised of early adolescents, it is possible that the same associations between ethnic identity and self-concept could be observed among boys later in their development.
Although the current study provided meaningful contributions to the ethnic identity and cultural stress literature, our findings should be examined in light of some limitations. First, our study is cross-sectional and provides only a snapshot of children's ethnic identity and cultural stress and how it relates to self-concept. Future studies should examine how ethnic identity and cultural stress changes over time and predict self-concept, longitudinally. Gender differences in the relation between ethnic identity and self-concept could very well disappear as boys grow older and "catch up" in their ethnic identity exploration (Feinauer & Whiting, 2012; Umaña-Taylor et al., 2014) . Finally, our study examined the role of cultural stress in self-concept, but youth experience a multitude of stressors. Future studies should include other measures of stress (e.g., stressful life events, social stress) as these likely impact self-concept as well.
Our study contributes to the growing ethnic identity literature by being the first to examine how ethnic identity relates to selfconcept among youth in P.R. Current published studies (López, 2008b; Sanchez, 2013) have focused on Puerto Ricans living in the U.S., where the context is substantially different. Further, we examined ways in which cultural stress, within a colonized context, affected self-concept. The findings show that despite constituting the racial-ethnic majority in the island of P.R., youth experience cultural stress and it impacted their self-concept. Specifically, cultural stress is negatively related to self-concept for boys, and moderated the relation between ethnic identity and self-concept for girls. The process of trying to understand their culture and how it relates to the American culture (Varas-Díaz & Serrano-García, 2003) may stir feelings of inferiority and uncertainty in children, which affect their well-being. Our results highlight the psychological consequences of colonization, colonial mentality and cultural stress in Puerto Rican youth.
Educators and mental health providers should consider the colonial history and context of P.R. not only when working with children who immigrate to the U.S. but also with those living on the island. Awareness of the effects of colonial mentality will This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
allow providers to support youth in dealing with the stress of having to "fit in" or adapt to one culture or the other. Parents can promote a positive self-concept by exposing their child, and explicitly explaining and modeling, the values and behaviors that are important in their culture(s; i.e., family ethnic socialization; Umaña-Taylor, Alfaro, Bámaca, & Guimond, 2009 ). In general, parents, educators, and practitioners alike should encourage Puerto Rican youth, particularly girls experiencing cultural stress, to explore and retain aspects of their own cultural identity while establishing appropriate connections to the U.S. culture . This is especially salient for children entering adolescence because much of their sense of self will be solidified during the upcoming years.
